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E15-4,F-: A total of 397 migrant children were recruited as subjects with questionnaire method to investigate the as—
sociation of negative academic emotions on perceived academic self-efficacy of migrant children and the moderation
effect of emotion regulation strategies on that. The results showed that: Firstly the negative predictive effect of aca—
demic emotions on the sense of control was significantly higher than that of the basic sense of ability. Among them
only the predictive effect of angry shame and helpless on the basic sense of ability were significant. Moreover only
the predictive effect of cognitive re-evaluation on the basic sense of ability were significant. And the cognitive re—
evaluation had the moderating effect on the relationship of angry depression and the basic sense of ability. And the
expression suppression had the moderating effect on the relationship of helpless and the basic sense of ability. Sec-
ondly except for angry in the academic emotions of the migration children the predictive effect of anxiety
shame boredom helpless depression and vexation on the sense of control were significant. Both the predictive
effect of cognitive re-evaluation and expression suppression of emotion regulation strategies on the sense of control
were significant. Besides the moderating effect of cognitive re-evaluation on the shame boredom depression were
significant and the moderating effect of expression suppression on the depression were significant.

G): 2/4<5: emotion regulation strategies; migrant children; perceived academic self-efficacy; academic emotions;

cognitive re-evaluation; expression suppression
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